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DPREFACE

-

The ILES Comzii ttee of the Americaq Assoclation of Teachers

&

of French seeks o maintain, interest in FLLS through the gubl.ica-
tion of an annual report on impo;'tant issues in foreign larguage
instruction in the elementary schools. The following are the
topics that hav;\.lbeen discussed .m previous reéo.'.'ts:

. 1961: The cupply, Qualificaticns, and Training of Teacherg
of Iiz . N

1962: Langsage Structuras at FLES Level, Inclad.mg Testing
for Master; of Siructuresl

1963: The Cor re.m*.zon of a Long Language .Sequence Beginning
in the Elementary Schooll

1964: Reading ‘at the FLES Levéld

196/: Culture in 'the FLES Program2

1966: FLES and the Objectives of the ‘Contemporary Elementary
Schools2

1967: The FLES Student: A Study?

1968: FLES: Projections into the Future3
1969: ~ The Three R's of FLES: Research, Relevance, Realitg3

The 1970 Committee Repor%, FLIS: Pacterrs for Change, 1s

T i s T L e b o bt ded e

devcted to a consideration of the major changes in education in

- A

general, and offers numerous \sugg‘esft':ions to FLES teacbe;s, super-

visors and administrators for re-vamping current FLES programs in -

lavailable from Wational Infomatzon Bureau, 972 Fiftb Avenue,
New York, N. Y.

2available from Chilton Books, 401 Walnut Street, Pbiladelphza,
Pennsylvania

3nvailab1e from MLA-ACTFL Materials Center
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the light of current bressures, =
Our 1970 Committee has taken cognizance of the sweeping
demans of communities, parents and students for major revision

in the educational scene. The Carneige Report (Crisis in the

Classroom by Charles Si.iberman)‘ characterizing most classrooms

as "joyless"” and "oppz_-gssive" could scarcely have referred to

the many animated FLES classrooms of our coliéagues. And yet,

-

it behooves all educators to take heed of the call  to action
trumpeted by this report, n'rhich calls for 'the drastic revis.ion :
.of current educational strategies, on all schoo.l levels and in'

all subJect areas.

The 1970 Committee is going on record to indicate that there

is no standard FLES approach. Rather, the current report makes t

the strong recommendation that FLES must be suited and adapted to ©®
local needs. Witness the varied options for change: : .
b
Should there be state-mandated programs? ¢

Shall we teach French to French—-spe&ikibé children? .

Can we adapt ideas from "Individually Prescribed Readiﬁg
Programs"? .

Should there be differentiated staff,tng in FLES programs?

Should there be cbange in FLES goals as. determined by
specified behavioral objectives?

Should PLES “teachers be held aacountable for student
achievement? R

-~ e

Does independent study belong at the FLES level? ) T Y

Doss individualized instruction belong at the FLES level?

e
"Charles Silberman, Crisis in the Clagsroom, Random House, 1970.

iv *

Akt St S ¢ A o v v
-




Should we trazin anthropology-oriénted foreign language -
Teachers? (or foreign language-oriented anthro-
pology teachers)?

Shall we plan spontaneous foreign language teaching situa-
tions?

Should we use machines that help teachers teach?
Should we use machines that teach?

Should we revise training programs in order to get qualified
teachers? /

~

Are in-~service tra.inl.iag programs for FLES teacher&; necessary?
Thus, the report is intended to demonstrate graphically some of the

movement suggested in the current educational climate, in order to

Fre e A smeer g s

re-think, re-form, and re-activate FLES programs of the Seventies.
Sincere appreciation is expressed to Professor J. Henry Owens,

President of the AATF and to Professor Francis W. Nachtmann, Execu-

tive Secretary of the AATF for their continued 'support and

—

ericouragement given to the FLES Committee. The Co-Chairmen aré ‘

ACAR T e e oax

bparticularly grateful to Mr. Edward H. Bourque, former chairman of

the AATF FLES Comnittes, for his cantinued devbt.ion to the Committee

in arranging for the bublication of this report, and r‘p Miss I'Iary'-»Jo

.

bzurik of the Falrfield Board of Education secretarial staff for : 7
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the many kours spent in the technical preparation of the 1970 re- \5

port. Appreciation is also extended to the personnel of the
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printing facilities at Fairfield University.
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The 1970 FLES Committee Report is available from the MLA-ACTFL '

Materials center, 62-Fifth avenue, New York, New York 10011.

bladys Lipton
| ; New York, New York
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INTRODUCTION

Reform and renewal are in tne air at al} levels of education.
The elementary school is inevitably in the thick of it, laying the
foundation, as.it does, for all further educational .anterprise.
FLES teachezs. have always been innovators. From-the beginnings of °
the FLES movement they have had to hold their position in the face
ot‘ much indifference, and even oppos.ition,‘ while pusb.ing forward in
the firm belief that learning foreign languages at an early age was
consistent with our knowledge of the child‘s cognitive -development.
Their stand has been vindicated by the present emphaais on bilingual
=cbooling in the early grades, and their: J‘LES experience bas now
much to offer to those engaging in this vit'al new enterprise.

The FLES teacher can feel' confident as she -becomes ‘involved in
new ways of structur.ng elementary ‘school learning, where instruc-

tion grows out of the child's interests and is responeiVe to his

c@acj.ties_and_stage -of develomen&—%fter—ali—rms teacherrnave -

e | gty e, 2
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dared from'the beginning to believe that learning can be fun, ard
FLES methods have exploited the child's. love of imitation and‘
mimicry, his spontaneity in acting out roles, his love of movement
and his urge to express himself vocally, hie curibsity about the
lives of children in other places and his natural desire to see,
touch, and experience what they treasure and enjoy.

The FLES teacber, even tae specialist, is\ clearly not someone
apart who comes in and out of the school to teadz\ a special skill
unrelated to the general program. She is part of ‘an educational

team. She must coatribute, as do all the other members of the team,
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o

to the true task 'of elementary educftiom the axpund;;}and enrich-
ing of the child's enviroment So that he may grow and mature
intellectually, emotiomlly, and socia.l.ly'. The FLES teacher has a
special contributiou to. make to this developme:;t in tbat she pro-
videg tbe child with the opportunity o see thtough other eyes, to
think in other cctegories, to compare and oontz-ast the fam.tliar
with the sttange, and to find the strange interest.ing and compati-
ble. o

Fundamental cbanges must come at all levels of .instmction in
our schools and colleges. parents, students, teachets, administra-
tors demand them Our FLES teacbers, who are not weighed down by
years of aecepted traditian as are many teachers at other levels,
mag well be the ones in our ptofas;ion to lead the way in working >-
out in practice that individualizing and humanizing of our lan-
guage teaching which we all realize .is needed but which we do net
as yet know how to etf{'ec_tr::‘ Those of us in other -w.ings of the

.

profession wili be watching with Jintereét and concern their innova-

tions and their achievements in the critical years ahead,

P

Wilga M. Rivers
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Section I

ALTERNATIVES IN FLES PIWRAH&

The one fact about oducation which is rapidly becoming evident
to the most casual observer ig that no upocc escapes the need for
change. Scheduling patterns, all areag of the cutricultm, class~
room organization, the use of teachers' and pupils' time and talents,
goals and expectations, comun.ity involvement, all are targets for
scmtiny and potential pressures in the chmgc process.

" The authors of the f.izst three articles in this section demon-
Strate how ianovative !:hinkmg and novcl approaches in mting
local needs cam indeed achieve hcightenod dnterest and support of
FLES .

Two problems that have plagued FLES classes have remained un-

solved in many prograns. Much has :slroadg beean wtitte:} about the N

_ disolation ot'\\ the foreign language period irom the rest of the

elementary school curriculum and about the decline of the children's
LY

- interest in learning the foreign language once the novelty of the

subject begins to weer thin. We have heard stated repeatedly that
FLES programs cannot succeed unless FLES is “properly integrated" in-
to the curricUlum and that in 6rder to sustain the interest of the
children, material must be related to their experiences,interasts
and abilities. Recognition of thess principles necessary ‘or FLES
ccess has not been lacking; but what we have lacked are descrip-

tions\of some very specif.lc techniques for putt.ing these princioles

into operation. The authors of the next two articles offe: intpt-
esg:.ing solutd to these problems. :

. V.itéin.ia Spaar-Rauch
1/2_ ¢ New York, New York
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FLES IN LOUISIANA -~ PROGRESS AND PRONISE .

In the fall of 1988, the posit.ion of the French hnguago in
the State of Louis.icna, a State long noted for its heritage of
French language and _culture, was bleak indeed. ‘

The px-oblam, simply stated, was that in almost every one of
our twenty~ono Acadiana parisies the pattern was the same: .grand-

parents Spoke Frencl a.lmost cxcluaively, but only among poople o£

their own age group.~ English was still very much their second lan- -

guage. The parents of school age children were truly bilingual,
able to converse aqiially in French and English, but more and more

their Frency was mcoming a social language - one that wa.: spokon

- in the home or at intimta social gatbe:.ings with close tricnds

Many of the chilglgen in 8chool. could understand French, ke
1t very seldom; tbexotore, thay were becoming sore and hre English
dominant. T .

Another aspoct of this p:oblem, ‘and & major mse for concu'n,
was the lack of pride in being .bilingual. French speaking people
were consuntly apologizing for their Irench, or ratbe: difforoa-
tiating between L?uis.ma or "Cajun" Frencb and the Stmdud, or as
they referred to it, “good" F;é}zch._

" For many yoars 'p}.-omim\nt__ educq}:o'.rg, such as Dr. Hosea Phiﬁiips
of the University ¢f Southwustern Louisiana, and the iate Or. Klliot
Healy of Louisiana State szivcrsitg, as well as many public figures
were aware of this deterioration of ‘spoken i_"zench, but there —
appeared to be‘ no feasible 'meaz;s of turning the tide. To be svre

{
there were active organizations such as I'Union Frangg s,

1'Athéneé Louisianais, les Comédiens Francais and France Anérique

de la Louisiana, to name a few, which made concerted efforts to

3
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maintain the French heritsge; howéver, the memburship.of these
fine organizations tended to be linited and. thcu oxxst«! no mns

of coord.inatiag tbdt ¢fforta and activit.ics far tho cauan cause

-| .‘

of the pmmation af the French .lcngqago &nd cultu:e. rbere-
fore, the time was tipe for the creation of a sizzglc otganintiou
which would un.ite the cffom nf these axistiag otganiutions

with those of officuls, educaton, .legisJatoxs .md Jay-pooplc. -/

-

This was )coonp.lished wben the legislature in its July, 1968
session enacted .leg:lslation - Act Nw, 409, House 8111 No. 438 -
authoriz: tho ntablishent of the CODOPJ.’L (Counci.l fo: the Devel-
cpment of 1’tcnch in wuisim). The Acc tud::

Sect.ion 1. The Governa: is boraby author.izcd to / .
extablish Coun~il. for the Devalopment of Frénch’ ;’n : d
louisiana, said agency to consist of no Jmore tgzap .
£fifty (50).members and. 1nc1ud.mg a-¢hiirman appaim.ed
bythecomnorftwmostecomend to R by
legislators, and said Council i$ empowéred t5 do. any

and all things necessary to accomplish the develop-

ment, utilization,-and preservation of the French - o

langyuage as found in the State of Jouisiana for the
.cultural, economic,'and: tourist‘ benerit of tbn State.

Section. 2. The Govcmor's conncn I tbc Davo.lop-
munt of French in Iouiaim ma; cocpcuce with, and
advise, other. state -agencies {i udipg pubt.ic in- I
stitutions of edycation. o

& .-

a;"r;.‘. A *59-,,&;.‘ .

Section 3. Council for the Devnlomnt of P:onclgin -
Louisiana may receilve donations and grants froo
individuals, cozpotat:‘.ons, and govcrments .in order
to lurther the provit.tom' of tbis Act. ',

A}

"Section 4. all laws or' pu'u“of Iaws in’ cont‘lict ' T
harewiih are hete.by repealod.

.
,,,l: ,,.1; e e - .
E g . -

Act 409 gave ta Lou.isiana tne neans to b?g.in uaif.iod effarts .

toward the ptesentat:lan ofﬂl-‘rench as.a second. Imguaga, but it h

N I ~
'v: e

was tha preceding act, Act 408, that actually ,provided gsatbat\ L
this cou.ld be accampljshod Act 408 was passed by a unsnimous.f,* \\

o : ‘ V"', ”‘ < \
. ; .
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vols of the Louisiana Legislature and reads, "Be it enacted by
- . the Legirlature of Loufsiang:

Section 1. <The Prench language and the culture and history
of French populations in Louisiana and slsewhere in the
Arericas shall de taught for a sequence of years in the
public elementary and high school systems of the State, in
accordance with the following general provisions:

(A} As expeditiously-as possible but not later than
the beginning of the 1972-1973 school year, all bub~
ic elementary schools shall ‘offer at least five (5)
years of French instruction starting with oral French
in the first grade; except- that any parish or city
school board, upon request to the State Board of
‘Bducation, shall be sxcluded frem this requirement,
and such request shall not be denied. Such request
shall not bs submitted until July 1, 1972. <The fact
, that any board is excluded, as here provided, from
rarcicipation in the brogran established by this Act
N _ shall in no case be construed to prohibit such school
board from offering and conducting French courses in
the curriculum of the scheols it administers. In
any school where the program provided for herein has
been adopted the barent or other person legally re-
sponsible for a child may make written request to -
ths parish school board requesting that said child
be exempted from this program.

) (8) 2as expaditiously as possible but not later than
L the beginning of the 1972-1973 school year, all pub~-
. iic high schools shall offer a program of at least
three (3) years of instruction in the French language
. and-at least one course included in the culture and
history of the French populations of Louisiana and
- . other Prench speaking areas in the Americas; except
that any parish or city school board may request the
. State Board of Education to be excluded from this re-
L quirement and such request shall not be depied. Such
N request shall not be submitted until July 1, 1972,

Sectiocn 2. BEducational television operated under the aus-
picies of any public institution in the State of Louisiana
shall be bilingual ip character paying due regard to the pro-
rortion of French speaking listeners within the broadcast
area of such operations.

Section 3. The State Board of Education, the State Superin-
tendent of tducation, and all other public officials and
administrators are properly chazged with the implementation
of this ace. - ' :

s
i
i
:
i
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Section 4. The State Board of Zducation, the State Super- -
intendent of Education, and the Parish School Boards
participating in the program set forth in. .this act shall'’
include in their budget provision for the Implementation

of this program; and may avail themselves of any funds.:

which may be provided by the Federal Government or. other
sources in accordance with. the existing law.and regulations -
of this State. . .

Section 5. All laws or parts of laws in conflict herewith
are hereby repealed.” - - L ) .

It is to be noted that although the act .co'uld be considered a
mé}xdate, it does allow andséhoo.l boérd to be exeméted. However,
a request for e;remption‘aould not be su&nitte& until ,.Julg‘.lx,-_lszz;
This was so stated to allow the sc. boards -adegquate time to
explore all avenues of approach to the problems posed by the ‘act.

as it was fully realized that there would be many obstacles to
overcone, the target date tﬁs set; '_.well :.J.In advanc.e to allo'wAfozl a
preriod of preparatiaﬁ. The mosé common | prdz;leuvs weré these:

1. A lack of trained qualified éeac&g:s at the elementary

level as well as a shortage of teacher bersonnel at the

secondary level,

A need for special training. in the latest methodology and

techni_qées for :exi'st:.ag French teachers in the State.

A lack. of well articulated and sequential material to in-

sure the educational obj_ectives set up by\Act 408. \

A need for revised curriculum guides. and specialized pro-

gxanis of study to Insure success of :a strong;elementary

program.. o ‘

During the 1969-70 school year, these problems. were -attacked

in the following manner. .

I. Lack of qualified teachers:




‘the French-speaking and Anglo~-Saxon

|
Through a cooperalnt.ive program set up by the State Depart-
ment of Education and CODOFIL working through the State
Department in Washington and the French Ministry. of ‘Foreign
Affairs, it was decided that an experimertal program would
be begun for the 1970-71, 1971-72 school sessions utiiizing,
30 qualified teachers from France, who would work in the
entire spectrum of education from Kindergarten to the college
level to assist our Louisiana parishes in initiating new
programs at the elementary level as well as strengthening
existing programs. These 30 teachers’ were placed in schools ~
public, private and parochial - througiout the State. Along
with the 30 teachers ,who are paid by the local school systems,
the French government has sent three educational consultants
who work through the French Cultural Services and the State
Department of Education in helping to supervise the work of
the 30 teachers, as well as in assisting the Jocal school
systems in setting up new programs, and serving as coasul-
tants in other educational areas, such as adult Education.

Tl;e program began officially on Sejatembet 11, 1970 when the -
French teachers reported their local hiring agencies, and
thus far has been judged overwhelming success.

II. The need for special tr ining:

During the month of May, 1970) Louisiana was host to educa-
tional delegations from both France and the Province of
Quebec. These delegations toured a cross-sectiorn of the en-
tire State, and visited in schools

O0-5ax shes to give an *
overview of the existing status of French~in Louisiana. as
a result of the visit by the Franch delega
53 Louisiana teachers of French were invited to tend one
of four special six-week institutes in France. Th insti-
tutes were specifically planned to meet the needs at each
educational level. The teachers spent four weeks at a French
university and two weeks in touring throughout France.

Twenty-five elementary and junior high teachers attended the
Institute at Angers. This institute concentrated on methods
and materials at their particular level as well as intensive
work on their conversational French. Twenty high school
teachers attended a similar institute in Besancon at the
Centre de Linguistigue Appliquée. Three teachers who special-
ize in working with advanced high school students attended a
full six-weeks study program at: Grenoble, where they were
fortunatebenough to attend qlasses under the direction of
M. Francis Debyser, Director of the B. E. L. C.' (Bureau pour
1'Enseignement de la Langue et de la Civilisation Frangaise
a l'Ef:ranger) .

Five supervisors of adult Education attended a special pro-
gram tailored to their needs &t Montpellier. This program

-

7




was under-the direction of M. Dabdne, Director of CREDIF
(Centre de Recherche et d'Etude pour la Diffussion du .
Fran?a'.is'.). : S :

The visit of the Quebec delegation was a direct outcome of

4 prior meeting of the Joint Quebec~Louisiana Committee

held in Quebec during the memth of January. At the conclu- °
sion of their visit to Louisiana, the Quebec delegation,
CODOFIL, and the Louisiana State Department of Education

set up a dual summeyr pbrogram. There was a summer camp pro-
gram for 70 youngsters of Jjuhior and senior high school age
in several well-established summer camps throughout Quebec,
and study programs at the College of Jonquiere for 60 French
teachers and advanced high school and college students.

These study programs wére organized through the combined
efforts of the Universitfes under the Louisiana State Board
of Education for 6 hours-of credit. The clasgzes were con-
ducted by the CEGEP (College d‘Enseignement General et .
Professionel) of Jonguiere. - ) -

With the intensive study poograms in both Quebec and France,
louisiana had, during the simmer of 1970, a total of 183
students and teachers studying French in an actual French
milieu. Lo

III. Lack of sequential material:

In January of 1969, Mr. william J. Dodd, state Superintendent
of Education, called for an ‘ad’)ption of textbooks in several

subject-matter areas, which included foreign languages.

Sepsrate committess weie selected for each of the languages,
composed of elementary,  junior hi¢h and senior high school
teachers from public, private and parochial schools through-
out the-State. These committees met in the State Department
of Education Building and. during one full week of delibera-
tion and study of all tey s and materials proposed, recommended
texts and the proper grade level for thair use; thus giving
the local school loards a fully artioulated, sequential pro-
gram of foreign language instruction from the first grade
through the fourth year of high school. '

For the first time the committees were able to recommend for

purchase with State funds the basgic visuals, tapes, records '
and other supplementary aids to accompany the texts of the

various series selected. - . )

This new textbook ligt was approved by the State Board of

Education in toto and allows the sixty-six parish and city

school systems of the State to select a sequential foreign

language program tailored to their individual needs.

w ¢

*
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' IV. Need for revised curriculum'guides and specialized pro-
grams of studyr B .

In September of the .970-71 scaool session, Dr. William
Beyer, Assistant Superintendent of Curriculum and Instruction,
autho.lzed the establiskment of the Louisiana Curriculum Co-
ordination cCouncil for Foreign Languages. This Council is
composed of 30 highly-qualifiéd educators representing the
Seven languages taught. in the State. The charter members of
the Council span all educationa) levels and were chosen from
public, private and parochial schools. ’

Recognizing the need for specialized programs in those areas
of the State that have many French dominant students, three
barishes submitted durihg the past year preliminary proposals
for Title vIr bilingual programs. Two of these three pre-
liminary proposals received planning grants.

Dr, Hosea Phillips of the University of Southwestern Lduis}iana P
in his preliminary proposal for St. Martin Parish, focused
attention an the factthat there exists within this Parish
several levels of French, i.e., Standard Louisiana French com-
parable to that spoken in the provincial towns of Fraiice, .
"Acadian French" comparable to the French spoken in the rural .
areas of Canada and "Creole French" ccmpirablé to the "Petit’
Negre" Frerich spoken in formerly French West Africa and to
Some extent to the Arab natives ‘of French North AfFica,

"This problem of several dislects of French is compounded in
that so many of the families in the ryral areas speak & ‘form .
of English which is not considered standard usage; therefore, ,
while the program dn this parish is consideped to be one of
bilingual education, it is, in essence, & program that will

be multi -dialect.ic.‘_

When funding was received for the Planning Grant, Hr. Herman
Roberts, Director of Federal Programs for St. Martin Parish,
Teéquested the assistance of the authors. 4s a part of their
preliminary research, they attended a Bilingual Conférence
at Fordham University in New York, which afforded them the
opportunity of visiting three different on-going bilingual
programs in the New York area. They then joined. Mr. Roberts
for a visit to the only French Bilingual Program in Green-
ville, New Hampshire. ) ‘

* - - N "t A

They next visited in the proposed target schools in St..Martin
Parish, where meetings were held with the principals of the
two schools and with the teachers of Kindergarten and Sfirst
' grade classes in order to involve them in the planring stages
of the project. Next, parents and community representatives
vere contacted to ascercain’their views regarding the pioposed
bilingual program.-Finally, a number of interviews were




conducted vith French~speaking students with the assistance of’ ,
adults who spoke the various dialects evident in the community.
These sessions were taped and were used by Mr. Kastner in pre~
baring the first' fyll draft of the proposzl, which was com-
pletec late in May.  This draft was then submitted by school
authorities to'the Southwest Educational Development Laboratory
in Austin, Texas for final revision. The proposal was returned
to St. Martin Parish for the cospletion of statistical data and
for final approval and wvas then sent. to Washington. The project

ng and is now in its first year of cperation under
the direction of Mrs. Hazel Delahoussaye.

The Lafayette Parish Planning Grant Proposal -was preparsd in a
slightly different manner. ' The format of on-the-spot_taped
interviews with stidents and ‘consultations with local’ school
personnel and community representatives was conducted by Miss
Johenna Guccione, Evaluator ‘of Federal Language Schools in
Washington, D. C. undér the supervision of Hr. Joseph.Glorioso,
Director of Féderal Programs for Lafayette, Parish. . Niss
Guccione, in collaboration with Miss Amé‘;}l{uguon&td of the
Prince George County Schodl Sijstem of Maryland, preépared a
first draft which was_submitted to ir. Glorioso. Next, Mr.
Glorioso, in the company of Mr..Harold Gauthe and Dr.' Catherine
Janes, the Elementary Supervisors for Lafayette Parisl, joined
with the St. Martin group in their visits to the bilingual
programs in New 'York and Néw 'Habpsli'{i'é. o )
A final revision of the proposal was completed,. and the pro-
posal was submitted for funding. The program received favorable
approval in 'Washingtoz;,’ was funded, and is now in its initial
stages. ¢ ' )

—
»

Evaluation of the Progress of Act 4:08

During the second half of the 1969-70 school session, the Foreign
Language Departmunt made a gur’vay 61' exﬁiat;ng elementary French pro-
grams througkout the S!;a.te.. This was done Aby. addressing abz_:aq‘uut
for statistical data fiom the aleventary ‘school principals in 1,530
public, private and parochial elementary schools, From the returns
of approximately four-fi_t't@é‘ of the s.c.hoois surveyed, we received
the following information: ' . .

1. . That French was now being taught at the, elementary level

in twenty-eight of the sixty-four parishes.

-
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2. That there were 28,738 students in Kindergarten through
sixth grade involved in a FLES program of French.

3. That there were 842 teachers conducting these FLES pro-
grams in the elementary schools. .

/

/ Now that the 1970-71 school session is underway, the followipg

plans are in preparation for the coming year: - _
1. There will be a continuation and expansion of the study
and camp programs in the Province of Quebec.

2. There exists the possibility that the Diractors and the
Curriculum Specialists of the two bilingual programs will
' visit in the schools in several areas of Quebec to view -
firsthand the Canadian methods and techniques for the

teaching of French as a Second Language and Bnglish as a
Second Language. ° .

3. There will be a more comprehensive program of institutes
in France for the summer, including not onl y a larger
number of teachers of French at all educational levels,’

- but also a special program for recent college graduates
in French education who will be enterihg the classroom
for the first time next September. - '

4. Plans are underway by the three Educational Consultants
from France to utilize a number of the teachers from
France in special summer programs for elementary and
Junior high school youngsters. These programs will be
similar in concept to the Colonies de Vancances in France.

5. A preliminary proposal for a special bilingual program has
been submitted through the State Supervisor of Adult Edu-
cation. This program would be offered in twelve of our
pfedominantlg French-speaking parishes and would serve the

~ dual purpose of standardizing both the French and English
that is spoken by the adults in these parishes, and at
thé same time, of rekindling their pride in their bilingu-

/ alism. It is felt that this program will be most important,
as it will ¢ompliment the rrograms now being offered the
children in these parishes and will insure Louisiana of a
renewed generation of bilingual speakers.

This brief review of current progress and promise, in the
authors' opinion, reflects the comforting fact that French is indeed

alive and well, and a living language in Louisiana.

Homer B. pyess ’

11 Rodart Leo Kastmer
/ { dcer Orleans, Iouigiana




* SUGGESTED APPLICATIONS OF INNOVATIONS

. 70 FLES PROGRAHS

. "In contrast to the standard concept of the student as part of )
"la classe considérée-comme un etre homogene, "1 newét instructional '
theories tend to stress the importance of considering the learning

Problems and abilities of individual students. Programmed instruc-

tion, flexible or modular scheduling; differentiated staffing and

attention to performance obzectives‘ offer péss.ibﬂit.ies for "custom- ;

. tailoring” instruction. Although some initial efforts at employing

these teéhniques in elementary education have been made, they have, !

PR AN T S O P

for the most part, been experimental and Sniall—scale operations. . !

Heveon

When one considérs the teaching load of most FLES teachers in X
tmc'litionally—organi'zed éleme';z'tary schobls,‘ it appears unlikely that o
the twacher 's efficiency and the student's achievement are iealiz.ing ‘
their full potential. Teéachers teach as many as thirteen &mztg-—

minute classes a day and meet three hundred or more students every

week. It would seem well worth investigating, therefore, the wider

[N

application of same of the above techniques to the elementary school

in general and to FLES in particular.

Reading instruction and work with "lggguag; disability" students.

Reading is now being introduced _quite eat.ly .in the FLES sequence,

———-

by many teachers. As this trend gains in strength (as it should), we
must become aware of innovations in reading instruction which can

give our students greater confidence and competence in reading a.

»

‘lauy Berger, “Conditions-de-1'ecole moderne - individqdiaation de

l'enseignement et moyens audio-visuels." International Review of
Education. Vol. XV, No. 4, 1965. P..390.
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foreign language. It has been tho aut:hot 8 axpenence tbat c)u.l-
dren with reading disability can be taught to read simple FLES
raterial with good comptolension.-, The key to success i,s .tegching .
time. A progrem now in progr;as.in Abilene, Texa;z ;ttempts to
meet this problem. . In "Project 1.'...0'. L. D. (Tutors of Ipngu'ag%'
Disorders)®, college students (mostly education majors) work indi-
viduallys wi.th "reading disability” children in the public sc¢hools.
By means of in-cervice workshops and ;ueful_ coordination from
sSupervising teachers in the schools and'co.l.loges involved, the
. college students have made good prograss, help their pupils to
improve reading skills b,y- two or more, grade levels. NG one method »
of instruction is. uaod_‘, but. knowledge. of mny mothods 1s pgomoteq.,
The children are helped tbtougt;.the use of such t:ec:)m_iqpcs as:

1. Sequential programs of .l'qz\:guage development,

2. Phonstic drills - with cardy and tape recordings,

3. ;;'xptossivo\lmguage practice With puppetry,

4. Programmed reading,

5. Typewriters and £11de rules.-are used to aid children
who are handicapped by dysauphia.

Advanced level high scboo.l studentl in foreign lmguagu
could gain valuable s:.potianco working w.itb "slow learning” PLES "t
students in :eading ukills. rhis could also imptovc a:t.iculatioa
within a long foreiy: Yanguage sequcnco, and might ancouugc young
people to cousider fcreign language tuching in their careeér -plans.
The cancept of ‘IPI' (Individually Prescribed Reading Instruction)

2Lo No Gml "PZ‘Ocht T 0. Lo Do r’n Immtoio‘ .(J‘no' 1970).‘
po 860 .
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m::y also be u:eful in FLES. The reading laboia‘t/ of th; Korace

. O'Bryant Junior I!.igh Scbool Jdn Xey West, Plor.ida, adminigters such
a reading program successfully - Although dosigued initially fOl‘
remedial work, the px:ogiam “is des_iuble for employment with average
and superior students as well, and in a variéty of disciplines...all
students can progress at a rate and level commensurate with indiv.d-
ual achievement, abiljities and potoatials.“s Back student is intro-
duced .to a varietg of materials geared to mdividuai mtmctioual
leve.ls and interests, wbzcb encodipass all. asscntial 8kills of

reading: perceptual accuracy, visual ét’f.ic'ioncy, vocabulary and - -

»

- word-attack skills, wmpréhénsion qn.d"i-:‘zc'atprctat.ion, ctitiéal,
reading, appreciation, listMg,'@d i‘efeiebce and .st:udy skills.
The materic.ls used include SRA P.rogrmed Reading Xite and EDL

<

(Education Devalopment Laboutor.in) Units.

.
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The chief obsgtacle to.FLES md.wg irutmcuon of this kind

is the lack of programmed rqac{qrq at our lsvel. Enough structir-

.

ally articulated oral materials now ex.i"sj'g:‘._:i‘"q‘phbliahcd FLES sexries '
to give us & start. There is a need for th& adaptation of oral -
drills and @ialoguas to meet our needs in programmed -reading in-
struction. '

.~ v

Modular or flexible Scheduling o !
_‘W“ vt .. .

In order to individualize instruction, the. traditional schedule

I G Y P et R et A gy P g oo,
\ .

of 40 or 50 ziinute periods in junior and senlor high schoo.l and. the,

self-contained class-time unit .tn elementary schoo.l must be
"N

\

-

- * Te . PR - 3

3.7ames Schiavone. "Individually P:escr.ibod wReading Instruction

{IPI)". E’ducatiw. (Nov.-Dec. 1969). vol 90, No. 2,
p. 164~166. ]
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restructured. Studants‘.fol.lowing individual p:ogrm in mding

matnemtiw, science, etc., must ba permitted to work at appro-

priate times and for optimum study periods in each :ixbjcct at;u.

No one time module will serve untntnlly. ' FLES classes - tradi-

t.iona.lly 15 to 30 n.imxtn 1n length witb all studer tmiving

ingtruction simultmeou:ly - may also benefit from flexible

scheduling,

ir tuch.tng staff and cquimt pemit. In the IrI

zeading ptogtm duct.ibed above, a nodular scbodulc to: a ul,p.zo

student progzm migbt look like this:

Y ~-

Monday Tuesday | Nednesday |  rhureday Priday
Controlled | Study,Skills | Cantrolled Study Skilis | Study skills!
Reading (sciancq) Reading (Social = .. | (Reference)
(approx. &pprox.) " {approx.. - Studies). | (approx... ..{.
30 min,) 40 min,) 30 ain.) (approx. 30 ain.)

N ALty Y B . 45 min.) Cont
SRA < .| Practice SRR .| Practice _ |'rFree. ;
materials | Reader materials .| Reader . reading.
(approx. (approx. (approx. (appxax (approx. .|
l 30 min.) 15 min.; " 30 min.) 15 m.in ) 60.min.) i

Z ! J

/.

1
-

——

V'Some time uch dcy 13 also given-to g:oup activities wh.icb

include dilcuuiom, role playing, listouing,...(aad) book reviews."3

It is oonce!vablo that . PLES :tudents cou.ld follom twln mdulct

scbodulo, :lf c’ircmstances pemitced ror cxmp.le, c clun o£~2'8 -

students- uigm: bé divided ix;t:o two main

nct.ions ot fourtm ucb
. One group or fourteen would receive 15 ‘minutes of. group imt:uct.ion,

while the other fourteen would work iad.tviducl;ly with capc roco:deu, '

reading units,. ainplo

16

introductory writing abootc‘? (fill-m-tbc-bhnkx, .
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matching answers, etc.), or would work in pairs or threesomes on .
buppet plds;s and di.a.logue:. .ac the end of 15 minutes, the groups
would exchange positions. The ptogr.pod-utetials could de con-
' tinuously available, and time for individual work with them
scheduled at appropriate times during the school day, not neces-

11

sarily with the FLES teacher supervising. No set amount of tire i

LI

et
o X

beyond the 15 minute group instruction would be mandated for any’

DIYTEN

student, but each would work at his own sSpeed and on materials

AL

best suited to his own language-learning strengths and weaknesses.' !

Differentiated staffing

ST, e G P I

This .innov;ttibu in teacher assigrments has appeared like a
mushroom in many school districts where a “band-wvagon" approach to

B e

education is prevalent. Very few sound examples of -differentisted
staffing are yet extant in the United. States. A recent article by
Fenwick English‘in the Phi Delta Kajpgn‘ discerns four basic

modes in existing elementary school programs. - - . . -

1. A curricular base. .This emphasizes staff ‘deployiient ‘to
reinforce previous pPhilosophical assumptions taken re-
garding "subject ‘matter.” {(Classroom. teachers are given
assignments in their strongest fields of instruction, ’
becoming specialists, rather than generalists.) .- - . |

2. A refinement in teaching. (“telling wethods”). This adds
different instructional media or programmed ingtruction
to the vurriculum.. . (Teaching assignmants.are based in a
teacher's competence in working with various media and
brograxmed instruction.) :: — fr

R ““”W““‘W‘"WWMMMW’MW?: Tt IO e O W T g e
rd

s,

3. An organizational base. 7This appmcbqs\ organizational
relationships, changing and adding administrative roles
within a 3chool, and creates posts for "super teachers"

7/

WO, g

-
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4Fenw1ck English. “Teacher May I? Taxe Three Giant Steps! The
Differentiated Staff”. Phi Delta Kappan. Vol. 51, No. 4,
(Dec. 1969) p. 211.‘ .

L
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who carry administrative as well as ‘taaching assign-
mta.

é. A learning t)'aoriu base. ruching migmne: stress
a teacher's methodologicel orientation. (In Fl's,
exanple, teachers using Direct Nethod would teach as a
group, audio-lingual or traditivnal specirlists would
constitute other teams.) _ N .
Because differentiated aeamn;np;zw aweep1ing cba"ngu in
. a acbooz, it is ofm resisted :tmuously. wbea 1t s und for
purposes cf ecanodc oxpodienoo or is ingtitited vlthout strong
; faculty support, tbe concept fails aad ducms t:o. But in theory,
and where it is ostablisbed wich due mpoct for tbc wclfcrc of all
‘ concamcd, the ooacope is pot without merit. "It is ironic that’

, the school has attenpted to individuslise ‘instiuction by asseesing
the vast differences in pupil abiuty. environmental conditioning, -
verbal skills, etc.,:dut generally dc'au'c to the tcacb'u- -
least in elementary wchool, tbc very Same analysis’ of d.itfcmau

. in ability to meet those needs.” '

A PLES program could benefit fxun differentiated statfing

if an intu-dbpamw o:gmiuuon were aum:m. «mtud of
assigning teachers to. ha:iaanul huching lmu (c rLss tuchu\, .

.a Junior high teacher, ctc.). A dcpu't-wt l-bnr could usm
responsidbility for a nquum'lu “progzammed reading progr-, e
another could be plaood’ia dzugc o.t au.l puctico at .all lanl:,
qtc. This would demand a great deal nf cooponc.ion within a r1
departmont, but .could create a ctmng nll-ntticulatod .hnguagc 5

/ sequence, u:d obviate tbc d.i:txunt Mw encmmtcrod botlnca
FL teachers at varying lcvels.

/

/
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- body of learning which the student has mastered:at the canpletion of-~

significance of the content to- the. individual (not ugnmzcmcem e

R

Performance Objectives - 5 ) .ot
This approach to defining a course of atudy is the result of many
educators’ dissstisfaction with existing statements of ob:iecéim

‘Vague generalities like "the-student ‘will gain an’ nndentanding of tbc

principles of arithmetic” couc uc nothing about what is quly

' taught, .or learned, or the purpose of the teaching. “tThe purpose of
. c 0 v 1 N -

bohavioral ‘objectives is to make objoct.iva:i 80 mningﬁl‘q that those *

e

involved in a given setting can work together. r5 a vondwritcea per-

PE]

o” .

formance objoct.tvo lhould uy thru tb.ings N _ o

s

"1, What it is that a student who has mt'am the ' o
“abjective w.il.l bc akle-to do. - _ e

2. Under what conditions he will be able to 46 ge. .
3. To what extent. he will be able to do it.*6 e T
A well-constructed ‘serieg of performance objectives will'define =

a cou'z_-se of study'in precise steps, and in totoé 'duc;'ibo a"ﬁxye _ oo

the course. Such abjcctim should also be concerned with "tbo

general). A student's behavior will be: vmodified in & ccrtun way by .
meating a pettorux:ce objective, but he must also. Imow why such modi- )
fication .is usafu.l for him. -Otherwise, he will dallomtrace nastery

of the object.ive*.in the control.lcd (clustoom) environment,; but will '

°Ralph H. Ojemann. “Should Educational Objectives be Stated in Be-

havioral Terms?" The Elementary School Journal. (Feb. 1968).
p. 223. ‘ :

&

é!'howald Esbensen. "Writing Instructional Objectives.” pPhi Delta
Kappan. vVol. 48 (Jan. 196") P. 246-247,

o+
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of instruction? At the

70t make use of it on his own. I feel that the writing of specific

parforrance objectives for the FLES .Sequence wot#d be an important

Step toward a straong, well-respected long-term foi&gn language
Program. What will a third-grade student be ai;.le'tc say in his
foreign language, in a given situa_tioa 'at the end of three months

end of six months? Ho. well will he be
. 9 .
able to do it? For example:

. 4. Thas studeht.s will be atle to ask ‘directions, of a native
speakgr 50 as ta be understood witlzout;.difficulty, and

will be abie to comprehend a-slowly and simply-stated
response to the question.

2. The student will be able to change a simple declaut.ive

Statement in the fokeign laqguage to g question by change
of voice inflecticn. . -

Porformance objectives can provide a valucbie tool for improve-
ment of FLES instruction and should certainly become a subyect for

133 o

research and development in our field.

Within these few pages the author has attempt‘:ed to dbring to the:
attention of the FlEs teacher a few of the newer approaches to the
organization of time and the .curriculum of the elementary schodla
If PLES pPrograms are to flou:l'is'b, tencb'ers need to. take cognizance
of inaovat.ions'whicb often hold implicatioﬁs for changes in F7ES - .
programs. The teacher, in reading fo.r himself &t.icles a.l.'luded to in
this paper as well as other articles, wi-ll discover many creative

applications for newer educational ideas.

Benita Bendon
New York, New York




INNOVALIONS, THE.CHANGING GOALS

OF EDUCATION AND FLES

L

Education today seems dominated by two influences for change,

seemingly in opposition. Ore is the tendency to individualize in-

' struction, to promote a personal education for each child. The other

influencre, akin to an educational industrial revolution, is ane in
which the hardware, the organization, and the cbst-efﬁciency-pzoduct
philosophy of industry and'business are all being tried on for size.
We must question: 1) whether the cbanges‘ are tr_ansitorg, 2) if they
are going to alter the philosophy, techniques of i:zstmcg.ion and the

structure of the. elementary schonl, and 3) how FLES will be -affected.

INNOVATIONS IN EDUCATYON: HERE TODAY AND GONE TOMORROW

This is the dawning of the age of Aquarius and the deginning

of the era of Accountabi.l;ty.. "Love will steer the stars” and the
cybernauts will be in charge of tbe educational system. Where have
_we heard -tbat song before? Oh, yes. It reminds us of a tune every-
one was humming a few years back, "Educational TV Opens New Horizons
Vfor the Classroom," and tI'zat hit of several years later, "ETV; Unful—'
filled Expectati;ns." How about everybody's favorite, "Breakthrough
in Foreign Language Instruction: The Language lLab," and the succeed-
ing refrain, "Why the Language Lab Failed."
Educators, e/ternally optimistic about izaving fou;zd the perfect
mate, seem to be chronically left waiting at the church. ivhy do so
many new ideas fall flat?' Expectations too high? Improper use?

Software and supporting material weak? All have contributed, to some

21
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extent, if we are t;a believe the numerous explanations for the failures.
There seems, however, to be a more basic cause. -

Though the current aducat.ioml system seems to f\lutter endlessly! \
in its search for ee.lf-improvwent, the very structure of the system
works against change. It ig difficult to change only one component /
of the system and not alter the relationsbips wb.icb keep it function-
ing., "a curz‘.iculum is a thing in balance that cannot be developed
first for mtent, then for teach.ing metbod, then for visual aids,
then for some other particular feature."l L. W. NClm likens the
cur:.zculum to a spider's web. "It is impossible to disturd any
single strand or spoke of the web w.ithouf shaking the whole web. The
attack, to be reéliy effectz;re, need.s to deal with the entire range
and continuum of content from first grade' through elementary, jun.ioz:
high and senior high and, certainly, the 'undergradvate school.”* A
change which disturbs the web the least ii the most acceptable. Glen
Heathers calls this thée first law of educational change. "The lcn;

" goes something like this: the innovations that are most widely
adopted are those that make the lz;on a‘ppuent chm\g‘a with the least
actual change."? 2 change in only one part of the syétem 18 rarely
successful or permanent.

~a
)

é
lJerome S. Bruner. The}rocess of Educatian, (Cambridge, Mass:
Harvard Um’.ve:s.ity Press, 1965, p., 164.

—2r, W, Nelson. "Impl.icat.ions of Research for Curriculum Change,"
Newer Educational Media. (University Park, PA: Pennsylvania State
University and the y, S. Office of Education, 1961), pps. 58-59.

361en Heathers . "The Societal Bearing on the Educational oOutlook,"
Innovatious in the Elementary School. (Dayton, Ohio: Institute for
the Development of Educational Activities, Inc., 1970}, p. 8.
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Marshall McLuhan states that "ans} hew means of moving infor-
mation will alter any power structure whatever" and that "innovation
threatens the equilibrium of existing organizations."? But the
power structure and the equilibriim have remained stable in the
\scbool organization and the innovation has been used to perpetrate
the same system and techniques of instruction which it was intended .
i‘:o alter and transform. "Each new tecl;nology intent on transforming
educational procedures soon finds itself the one that is being trans-
formed."> Instead of the innovation doing its "own thing,” the
balanced, unelastic ‘educational system forces it to fit the exist~
ing mold and do the same "old thing." The innovation has, of
course, provi’dqd “unfulfilled expectations” and failed to contri-
bute the longed "breakthrough.”

Will the current innovations face the same enthusiastic accep-
tancd and concomitant vilification? Doubtless some will. .Let us
hope so. It seenms, however, that ‘thare nay be 2 modicum of hope
that a few innovations of promise will survive being swallowsd hook,
_ line and sinker by those ‘na.'i've few in whom search for a panacea

8eams to spring eternal.

PRESENT INNOVATIONS: REVOLUTION OR RELAPSE

What is the prognosis for innovation? Has the system changed?

4Hazsh&.ll McLuhan. Understanding Hedia. (New York: McSraw Eill1,
1964), p. 91.

5 .
Richard Hooper. " Diagnosis of Failure.” av Comniunication Review,
17 (Fall, 1963), p. 246.




Can it? wWill it? Real change seems more iikcly now than (oirer bel"brc ‘
for two reasons: Pressures for change, mainly outside of the system,
and ideas within the system which can ;mide a sound basis for
innovative practices. Both ha‘;e cnormuc implications for FLBS pro-- ‘
grams. ‘ |

PRESSURES ON THE SYSTEM. The school is no longer a sacrosanct
institution. The dynamics of society and the relationship of the
school to society have altered consideradly in the last ten .years.
The civil rights movement and student protest groups -have pr. ;sed
the educational hierarchy for clanéa in almost ov?ty aspect of the
curriculum. The militancy of these gx‘oﬁp‘-ic reflected in the re-
fusal of teachers to accept what is doled ocut to them as assignments,
working conditions, philosophies of education, and salaries. Parent
groups are agressive dn criticisms of curriculum, staffing and
budgetary practices. The pressure of finding enough money to oper-;
ate the system has brought education, for the first time, a competi-
tive system. Business, as a purveyor of learning, has ente;ted-ouz
act.

IDEAS WITHIN THE SYSTEM, Francis A. J. Ianni lists four ideas
which he suggests are potent forces in insuring a climate for
change. He feels that they "will do far more to ensure that change
bas des'ign and direction and tbat inh?vatioh is px;tposeful than will

\
AN

any of the revolutionary pieces of hardware."® \
' \

|

6Funcis A. J. Ianni. "Technology and Culture in Education." The
Bulletin of the National Association of Secondary School Princi-
&[ 5‘[ (F‘bcl A??O), po . *
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1. The realization that we have .scarcely sgcratched
the surface of man's ability to learn. -

2. The insistence on the importance of individual
differencss in learning ability and the resulting
primacy of individualized inskruction.

3. The quiet but consistent growth of the concept of
diagnostic teachiny to complement individualized
instruction. ;

4. A new value orientation which demands quaiity as
a companion for equality of opportunity in educa-
tion.

We should add a fifth idea--the acceptance of the school's role
in arming a student with his own learning technique, a technique

__built on auccusful’leaming experiendes. ,

CHANGING GOALS: EDUCATION NOW FOR THEN

The goals in education must change as the need to function

in a society changes. J. Loughary predicts the society of the next
. N
twenty years will be one in which:? . ) : B

1. Personal and national survival will require, if
not a world citizenship perspective, at least a
. working awareness of world conditions and the
elimination of the traditional provincialism of
education.

2. Hany personnel responsidilities and tasks will be

performed either coaple,te.ly}_or in large part by

complex automated systems.

3. Many individuals will deed to engage in relatively -
serious\ hon-occupaticnal and non-recreational

7John W. Loughary. "Bducating for Humaneness in the Technological
Society,"” To Nurture Humaneness: Commitment for the 70's, ed.
by M. M. Scobey and Grace Graham, (Washington, D. C.; Association
for Supervision and Curriculum Development, 1970), p. 80.
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activities.as a source of self-fulfilluent.

4. Information will have & much more important function’
as a bazig for decisions.

An education2l systom which would develop as a result of _the

innovations now proposed, the predictable needs of the next two

decades and the presumed societal changes, would have apbciﬁc char-
acteristics. - . -

l. The system would e orne whose organization a}id struc~
- ture cover man's total life span.

2. Individualized instruction would be standard proce-
dure and would not.be limited. to any particular time
and place.

Education would be more dependent on large support

" Systems which would be concerned with ingtructional
resources, information -storage and retrieval, multi-
media instructional packages, and systems which bring
the environment or subject or concern to the learner
on something like a timely reality basis. .

The insructional process will have to be relevant,
enjoyadble, and applicable to a greatar variety of
individuals. Learners will be permitted and en- .
couraged to participate in the selection of objec~-
tives and procedures. o

Availability of education will have to be increased,

adding learning centers and resources at home .and .

at work. '

As more effective educational systems develop,

it is essential that lm-rsgge objectives of

education remain 'panmount;. N .

What sort of loug-:mnge goal would fit this system? Perhaps this

one: ‘the goal of the éducational establishment today is to challenge

the student at ins'lei}el of learning and to help provide him with the

ability to cope with changing systems, to lead him to develop h.'s own

81bid., pps. 80-81.




learning strategy and to train })im to function in a system of
fact retrieval. It is the task of the school, therefore, to
éxpose him to & variety of teaching techniques and to provide
him with learning experiences &ppropriate to his ability. This
goal insinuates a standard of excellence. Everyone must succeed.
How will it u_tor.t)'u goals of foreign language instruction?

We will not be allowed to expect one particular slice of
achievenent -from students who have been dosed with one particu-
lar foreign language treatment for one particular time period.
Teac_:her expecta'tions must change, the method of presentdtion must
bi variadle, and the time in which the student is permitted to

achieve must be flexible. The idea of a student working at his

own level of ability at appropriate tzsks may shoot down some

phraseg which f£1ly rather high when goals for foreign language
courses are framed--all students...near nativ.a'ozal proficiency,
etc. But, there are other words which we‘ma'y not give up but _

" rather shore up--mastery, satisfaction, and achievement.

Lorraine Strasheim suggested in a paper presented to the
Secondary School For;ign Language Symposiunat Indiana University,?
that the goal of foreign language instruction, acquisition of all
foreign language skills and the understanding of another culture,
may not be appropriate i’or all students. The need for avaxreness

of the total environment in which the language was used would be

9 .

' Lorraine A. Strashein. “Foreign Language--Part of a New Appren=-
ticeship for Living," a baper presented to a Secondary School
Foreign Language Symposium at'Indiana University, October, 1969.

o/
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the goal for all students, but some might speciclize in resding,
others on oral proficiency, depending on aptitude and post high
school plans. EBach student m.ld not and."nur-mt.ive oral
proficiency” and would not attmj;t' to achieve it. The base of
for?ign larguage imtmct.ion would be broadened, providing a
successful fmi;n language expsrience for more students.dy
allowing them tc limit their area ;f concentration. ‘Prov.iding

a student with tasks appzjobtiat; to I\z\u ability and tailored to .

his needs alters terminal proficiency goals for foreign la:iguaée.

. _
. GOALS FOR FOREIGN 'LANGUAGE INSTRUCTION
—

IN THY B’LEMEN TARY SCHOOL: FLES OR FANTASY

program 4s an entity and as a part of the wvhole, $.e., a part of

the whole elementary school and a part of the whole foreign lan-

guage sequence. Nost stated goals apply primarily to the foreign

language in FLES, dul.ipg with Q‘mlc of FLES as the beginning

of the long sequax:o. cOncem has tradit.imally been on the proper .

development of .t'orc.ign language skills, with vertical uticulat.ion
with the succeeding level one of tbc priu objectives. Now, of the
highest priority in the formation of goals, is the position «fmd £fit
of FLES in the elementary school. This is the moat crucial ptoblaz;:
of F}.BS programé today. IS we do not solve it, there will be no
need to worry about any of the ot:hers.d

It is time that we ceased to consider FLES ag %.!tst, last,
always, and exclusively .the study of a foreign language. Despite

the sequeaée of its initials, it is, first of all, a part of the

v - .
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If these goals are to be meaningful, they must &pply to a FLES

o
¥




v
N

~

olementary school curriculum. That's where the action is. noct:
FLES programs have been tacked on to tix curriculum.. As has been
noted, the system does 'aog: ch;l‘agc_._ piecauaal.“ &ven what we choose
to cal.l "well-established" FLES programs a}"o/ generally appeadag_u. )
Talk of making foreign language instristion more a part of ‘the
elexentary sabool_ generally cansi:ts a't{ ditcus.sing whys of int:cqu‘t-
ing French and Language Arts or épam{sh and Mal Studies.10 po-

search in llns'nngo arts is often application to FLESIL put overlap

of interests, howewver bignific,nt and desirable, is not the .ingrén .
for FLES jinto the e.legantaty.'échoo.l. curriculum. ‘It .may e that the

golden opportunity- is Tat hand. - . ,

As thq_»,gz;o.poud changes in the structure of the elementary
school system occur, FLES programs of any description are going to .
be provided with two options-~fit in or disappear. The organiza-

tional changes such as nocn-gradedness, tean . teaching, flexible

[y

grouping, modular scheduling, etc., ‘provide FLES programs the.oppor-

tunity to bacome a part of the basic structure and fabric of the .
P . N
elementary school. It aust be the godl cf every FLES program to. be

ready to become a functioning gear in the reorganization. The FLES

-

10an exception: The First National PLES Symposium held in Minneapo-
1is in Nov., 1968 sponsored by the Indiana Language” Project and
ACTFL, brought together experts in education and psychology, and
FLES supervisors and teachers. The papers presented at the

" Symposium have been published as New Dimensions in the Teqching
of FLES available from ACTFL. -

11418 an example, “"Effects of Oral and Echo’c Responses in Beginning

Reading" by Mary Neville in the Journal o Educational Psychology
for October, 1968, provides techniques for FLES and first reading
teachers. :
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teacher must develop tiv; objectives and goals for her own discipline
- bu‘t the strategies used to acbim these goals must be compatible
with the organization and goals of the elementary school which is
their setting.
Elementary School Goals  (capacity of
FLES Goals = + } children for

Poreign Language Goals L.au_ago learning

[

Fwscomcqualtlxgoutofthoamtuyscboolplustbo
goals for’'foreign language instruction limited by the capacity of
children for language learning. TW& the formula remains the same d
there has bgen some alteration in its elements. The realistic en-
largement of the terminal foreign language goals at tho high school )
to incliade limited arsas of foreign language mﬂcionéy may be i

applicable to FLES. Our t:rminal goals may also require re-examina-

it g W i Hen b W lpun Sl gy W 88

tion. It is unjustified crniscienceé to decids which nine-year old

will need or is capable of only a reading lnowledge of a farcigg

language and which pre-adolescent will require oral preficiency in

4

his career, but we can set up goals which will be valid for the
Student whose FLES experience is his first and last exposure to a
foreign language as well as for the long sequence candidate. Tg‘do
50 we must examine what a FLES student is capable of ach'iﬁcving ‘and

how our expectations have changed. ’ -

-

CAPACITY: WHAT CAN THEY LEARN. Through the thick and thin of the
flagellation of FLES we have managed to maintain one of the basic
tenets of our dégmaé-the younger child is more capable of mimicry

and of achieving accurate pronunciation in a ¥oreign language. The
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theory of Penfie.ld has been supported by research.lz If this

Superior talent is a foundation for the rat:iomla of FLES, the
reallzation of accuratc pronunciation must be a goal of any
foredgn hnguage program for young childrea.

Fifteen years ago it was assumed that the child Possessed
correspondingly .supe‘rior ability in every aspact of foreign lan-
guage learning, and the extravagmt FLES goals ptoposéd as a result,
were never aéhieved. Reszarch has no* supported the usunption
that the child of 6 to 11 excells in nll of .the skills md talents'
identified as necessary for £orcign language aoquisit.ion,. He ig
as good as older students An some areas, and weaker in others (re~
tention, especially). That the child i:s an .inc_red.@bly efficient
language ~1earn{ng mechanism when -im;rsed in c'foreig’n language
environmen_t suggests that his capacity has not been over estimated
but rather that his talents have remained undefined.

Even in the use of the word "capacity” we are probably setting-

unjustifiable limits. we are insinuating that this Capacity is.

' constant, that the child is capable of holding a speciﬁc quantity,

or of accomplishing only a set number of itcms We should be talk-
ing about the elasticity of a child's language~learning .abilities.

This elasticity may be two fold; motivational and physio-chamcal

.
N
H
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In research on the chem.ical basis of memory ("For every sepa- '

rate memory .in the mind we will eventually find a diffez’entiated '

2James J. Asher and Ramiro Garcia. “The Optimal Age to Learn

a Foreign, Language," The Modern Language J'ournal, LIIT. (May,
1969) , pp. 334-341.

- -
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chemical in the brain"13), experiments proved that an enriched
environment for lab animals d.acx:uud the physical quali;:y of
their brains. The researcher proposed:

The hypot..esis of' the experiment is that for each
species there exists a set of species-specific erperiences
which are maximally ef'ficient in developing its brain....
(Human) language is probably the clearest instance of a

-jure species-specific behavior....What are the species-
Specifit enrichments for the human child?....let me share
with you my present enthusiastic guess that 12 the lan-

guage arts you will find part of the answer.lé

Studies have indicated that bilinguals have an increased .mont‘:c.l
capacity!5 and there is ch’idencg that foreign language learning in
children results in gains in mental mtutity.u.

ELASTICITY: NWHY THEY LEARN. Ne have been so concerned with

tie estaklishment of FLES programs as highly structured, integral -

elements of the elementary curriculum and of the total foreign
languag; sequence that we have .‘been very defensive of the "song
and games* onus with which we feel FIES has beep burdened. But
games and languaga go together. For children, foreign language
is a game. It is a puzzle. It is encoding and decoding. It is
fwentg minutes’ per day of ;u'ke believe, let's pretend. They do -

well at the game and enjoy it until we turn them off. This .

Lpavia Krech. "Psychoneurobiochemeducation,"” Phi Delta Kappan,
50 (March, 1969), p. 371. .

14Ibid., pps. 37—3-37‘.

lsJack Kittell. “Intelligence Test Performance ¢f Children from

Bilingual Environments,” E.leme'ni:uy School Journal, LXIV (Nov., -

'lsnj.ldred Donoghue. "Foreign Language in the Elementary School :
Effects and Instructional Arrangements According to Research.”

(New York: MLA/ERIC) ¢
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{ejecuon on our part may be our undoing. -
The complaint is cosmon that, in the secornd and third year
of FLES programs, the children lose some of f:heir spontaneity and
classes tend to drag. .In most of these same programs the chu'aéter
of the classes has also cha}:ged. The teacher is conccntr:ltina .
- BOr8, on tbe "roal" cspects of language lmning--todium and drill.
Childtan lum only what they want to lurn. There is notb- ’
ing vital to their secu:.ity or weu‘beiag in lutn.ing French, - -
Spcniab, ,ot German in school. They can live very well without
it.™ We would liks to.believe that they see this foreign language

.
~

experience as a4 necessary prerequisite of ir.role as adults

B e LT e

L 2T

_ot' " the next t;um of the century. Tossed the proper stfmlus,

they will probably bounce that thought back at us; but, that is
' not the trigger for the immediate emotional reaction occurring
in each po.tnn't_‘ial fbteign language canqid‘ate'when the shadow of

his foreign language teacicr darkens the doorway. Her vision

engenders delight or dread in direct proportion to the cumula-

tive satisfaciion, sense of accomplishment and pleasure wbich[
. each student has expoxienced in previous foreign language pc:.::od.. .
The satzsfaction and accomplishment may be a result of the .
‘ teacber's charm and skill. b4 4 pleasure, the final ing.red.ie'nt
of that vital leaming trilogy, has been compounded of songs,
games or devjces, then warm up the harpsicord, mdempiselze, and
whip out your expurgated ve:sion of Bingo, for you're motivat.ing,
my dear, and Drs . iambezt and Pimsleur could wish you no °bet.te:

i;edagogical ploy.
\

A child will learn when there .is' no distinction bétween
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work and play."l7 Games, sometimes just a relateling of an -
activity, are valid teaching~learning techniques, not Jjust moti-
vational devices.l® .

WHO LBARNS. We are not putting down the male of the species
by acknowledging that, in general, he is disadvantaged in féreign
languag;s study. In fact, we'hav.e been doing the forgotten man a
disservice by not analyzing the many studies which indicate this
state of aff-irs and providiﬁé some sort of solution. The tra-
ditional eldwentary school i.s oriented to the characterisr-ics of
girls, They na't;-urally fit in. Bébs usually need to alter
their behavior to fit in. :M?st boys mature more slowlycthan
girls. They are at a d;‘sa;ivanta'ge when compared to girls of the
same chronolcgical age who are, never‘tbeless, ' "older” and in a
different state of ianguage readiness. At the high school level
the indivz‘du;ﬂization of instruction has, to s,ome extent, pro-
v;ded boys with lsarniny options. In the early years of I;LES
some accommedation must be made for boys to learn acéordz‘zig- to

their own patterns.

°Since behavior is a function of perception, a rich

17
Samuel P. Peabody. "The Integrated Day,". Innovations in.the-
Elementary School. (Dayton, Ohio: Insti tute for the Develop-
ment of.Educational Activities, Inc., 1970), p. 2. S

18
Layuwan E. Allen, Robert allen and James C., Miller. "Pro-

grarmed Games and the Learning of Problem Solving Skills: The
Wiff N Proof Ezample,” '~ Journal of Educational Research, 60

(Sept., 1966}, pp. 22-26.

Elliot Carson. "Games in the Classroom, " Saturday Review,
50 (April 15, 1967), pp. 62-64.




perceptual field will make possible more efficient behavior.wl9 /
We need to enlarge.the bog..s" blaying field. It may be that the
game technique,¥n part, 'co.uld be effective .m -reaching some of
the boys for whom we have not provided apprcpriate lea:z-ning sit-
uations. A form of game I;arm’.ng resulted in largez: gains for
.the boys in the group, perhaps. as a consequénce of the fact that

they "are conditioned to compete in all phases of their work and

- \
play and are thus more likely to be affected by a competitive

learning situation."20

A FLES teacher must analyze a child's technique of learning
and then build experiences which capitalize on his capabilities.
This may requ.irg the teacher to change her own modus operandi,
to "pitch" the le;son to th; boys. S.ir’:'ce boys are not succeeding
as well as the girls (always a compari/gon) they must be removed
from the Competition or provided witH alternate ways of learning--
by noisy ways and quiet ways, by. hearing and by seeing, by words
and by pzctures, by be.ing told and by d.iscover.ing, and by finding

it all satisfying and enjoyable.

INNOVATIONS: BANE bR BOON. Almost all of the newer tech-
niques' and organizations in ‘education today, bode they g;:od or

ill for FLES, will require us to alter our perspective. One of

q

Ywillian c. willer. "using Equipment, Materials, and Facilities
to Develop Humane Capabilities,” To Nurture Humaneness: cCom~
mitment for the 70's, (Wash.ingtau, b. C.: Ascp, 1970), p. 156,

20 -
Layman E. Allen, op.cit., p. 23.
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the most pervasive changes is tbc\emphasis on individualing ' - -..
N /

instruction. This, more than any other idea, is the corner-

L] . N /
stone for thz organizatiaonal ;(—,ﬁhufﬂa and redirection of ‘)

e

teacher energies. This idea shouid not p}oé;rly be labeled ¢
an innovation but its implementation has prompted significant
‘a.lterat.ions in space allocation and modes of ingtruction.

The notion of tailoring instruction to each child's needs
and cap;scit;ies requires, first of all, a diagnosis of his
strengths ’and- weaknesses. Identification of the learning task
may involve both the teacher and pupil since the student cannot
learn effectively until he knows what he is supposed to learn.
The third step is the determination of the most Jeffe.ctive means
of accomplishing the learning, effective from the point of view
of the task, and alsc from the student's particular learning °
strategy. From the identification of the task and 'the determina-
tion of the method, emerge the behavioral objectives, the observa- -
ble student behavior résulting frca che learning. The steps
then for forming behavioral objectives are: - - |

1. Decide the purpose for the activity.
2. Identify the terminal behavior of the student.
. #hat will he do when he has learned what he
should have?

3. Circumstances surrounding the student per-
formance should be stated.

4. Criteria which the teacher will use to evalu~
ate the performance should be stated.

The development of behavioral objectives for FLES is a ¢on=

summation devoutly to be wished. Objectives would result in




developing a priority of .learn.ings and would promote a critical
appraisal of course content, methods of presentation, and steps
in learning. The use of behavioral objectives, however, does
not automatically signa:l a shifc of emphasis to student self-
instruction or individualization of instruction.

| That the use of behavior:l objectives provides pitfalls as
well as props is obvious. There are mechanistic overtones and

the formation of objectives for the affective domain is a sticky

wicket. To accomplish the goal of individualization of learning

experiences, a number of innovative organizations and practices
are being tried.

ORGANIZATIONAL CHANéE'S. The non~graded curriculum, the
grouping of students aocordi}zg to ability leveés rather than
chronological age, has also been labeled continuous progress,
un-~graded and‘gmdeless curricult;;n, multiphased curriculum, ete. '
It is characterized by flexibility in moving students from
group to group, variation in group size, continuous evaluation
of each child's progrq‘ss and close collaboration of the teachers
working with each group. Integration of subject area; is
encouraged and the ultimate goal in developing the fullest poten-
tial of the le.amer is a "Continuum of behavioral objectives in

each subject areu."?l There are variations of non~gradedness

with homogeneous ability grouping only for some subject areas.

21Mart'na E. Dawson. "The Nongraded Curriculum;" Innovations ia

the Elementary School (Dayton, ohio: Institute for the Develop-
ment of Educational Activities, 1970), p. 14. .
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In an elementary school adopting-the noa~graded .approach, a
FLES program could functicn on the siime basis as other academic
azeas, with children grouped according .to broficiency or levels
in acquisition of skills. The mecbaxucs of g;'oupiag might in-
volve the _classrao_m teachers instructing a.lternaté groups during
the fo‘reigj:x language period or all special teachers, music,
bhysical education and foreign language working at the same time,
thus freeing classroom teachers for plamning together. In 1 tean-
teaching organizations the same sort of back to back-saheduli‘ng
is effective.

Withinc the framework of a foreign language pfriod in a tradi-
tional school, a xizulti-group,. non-graded plan is possible. A
number of high schools (McCluer in St. Louis and West Bend,
Wisconsin) have instituted plans ‘combining modular flexible time
scliedules, small and large group instruction, and independent and

individual study.

" Bruce Joyce predicts that schools of the near future may use

several curriculum modes.

Level one: self instruction. In skill areas a student
would teach himself through automated self-in-
-Struction, not necessarily in school. The time
required would vary to suit individual needs.

Level two: a tutorial mode. A child would meet several
times a week with someone who would help moti-
vate him, define his intecrests and direct him
to new activities. The .tutor would help the
student organize independent study. '

Level three: a scientific mcde. The student would apply
. scientific methods of inguiry with other stu-

denty in ‘social sciences, math, and languages,
-Supported by a teacher and lab resoustes.
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Level four: a mode of dialogue and reflection. A child
would discuss with his peers the forces of
humanity, the direction of relationships be-
tween people. The purpose would be to learn

the process of discussion.??

: INDEPENDENT STUDY AND INDIVIDUALIZED INSTRUCTION. Individu-
alized instruction and independent study are not necessarily
synonomous. A student may work with oéhers in learaiﬁg situations

and still proceed at his own pade, deciding when he is ready to

move to the next step. The goal of the teacher is to help the

R

student learn how to learn. The goal of the student is to develop
bis own technique of learning. The mastering of this technigue is
not the mastexy oZ one skill or even of one particular seqizence

of skills. The studerni mu-st put together the skills in the order
which best fit the learning problem and his particular style of
solving it. A specialist teacher; in cb;arge of a class for a
limited period each day, is not likely to be able to diagnose and
guide directly each child's acquisitio.n of a personal learning
strategy. She can, within her own discipline, provide elements of
content, learning molecules, for which there .are specified goals
and which a child is capable of mastering. .Implicit in the educa-
tional gogl of helping the student to develop his own leam.ing'
strategy is the emphasis on independent study and self-instruction.
For younger FLIS students,the .inculcat.ig,n of responqibiut;; for .

his own learning is not t‘axfetcbeci and is complicated only to the .

22Bruce R. Joyce. "The Emerging Elementary School as a Setting

For Foreiyn Language Instruction,* New Dimensions in the Teaching °
of FLES, od. by Andre Pagiette (New York: ACTFL and the Indiana
Language Program, 1969), p. 28. .
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extent that it requires the FLES teachers ceasing to be the stu-
dents' sole contact with the language. An isolated FLES teacher
might find it difficult to: manage the task of preparing quality
material for individual study. She can manage, however, simple
performance criteria for young students who can work on their own
with tape recorder-picture combinations or the language master.

The proliferation of media and learning cente;s is a supporting
influence for in&ependent studu’ and iz_zdivz‘dualizat.ion of instruction.

INQUIRY. The ingquiry method is an innovation only by emphasis.
It did not 'appear upon the scene J.as‘t year and we can expect to be
engaged in prob{em solving for some few years to came.- There have
been some attempts to proVi.de a formula for ingquiry, but problem
solw;inq tends .to remain a very individual procedure.. "...the
problem-solving process is not a cut-and-dried sequence of steps
executed in the o-rderly manner of the pre-established program ]
of a computer...Creative' thinking of scientists, like that of
other-creators is often a wild a:nd even chaotic process, whose
history is rétrospectivelb tamed and rectified so as to fit better
the stereotyped it;uge of rational scientific thought."23

The inguiry method has a specific place in foreign language

instruction.?¢ frhe induct.ivé method has proved to be superior in

%3 pichard s.  Crutchfiels. “Nurturing the Cognitive Skills of Pro-

ductive Thinking,” 'Life Skills in School and Society ed. by
Louls Rubin (Washington, D. C.: Association for Supervision and
Curriculum Development, 1969), bp. 64-65.

24an article on the ingquiry method. appears in the 1966 AATF FLES
report, FLES and the Objectives of the Contemporary Elementary

School .




the teaching of morphological and syntactical coucepts. This. up~-

sets the tz.-aditional procedure of teacher explanation of the rule
and then student application of same on a series of practice
exercises. In the inductive metkod "the teacher asked open-ended
unanswered ques!:ions which prompted and guided pupils in making
discoveries. In essence, the teacher’s function was that of a
catalyst, in;uting that leamets. engaged in the process of inquiry
and supporting and guiding them in “derstanding and communicating
their percepiions without assuming ..heo- stance of -an authority
figure."25 | This study involved with grade students but the in-
quiry method is applicable to much younger FLES. st“udeats.zs
FROGRAMMED INSTRUCTION, CAI. The use of programmed instruc-
tion, anqthe}"'ﬁ'i’y‘ of dealing with individual differences, was
examined in the 1966 AATF FLES Report. There have been very few
Rrograbs desig;ed for FLES ;md the impact of programmed instruction
in this area has been slight. ‘
Computer assisted instruction (CAI) is a variation of programmed
instructior which has be_en used with all age groups, including pre-
' school children. It is a refiriement of PI since it offers the
student a number of options, analyges his errors and provides alter-

nate material depending on the type of mistakes made. It allows

25Ma1colm F. Rizzuto. "Experimental Comparison of Inductive and

Deductive Methods of Teaching Concepts of Language Structure,”
Journal of Educational Research, 63 (February, 1970), p. 270.

26

“The Productive Thinking Program" from Berkley, California, is a ’
serles of booklets (self-instructional) used to develop thinking
skills in 5th and 6th grade:s. The problems involve mysteries
and puzzles.




trial and error learning and rewards exploratory behavior. ‘car
satisfies “the need to provide fof the student a set of congenial
options while at the same time ensuring that under all uptions

the student will ultzmately acquzre the skills he shouﬂd have."?7

This is certainly the most impressive piece of new "hardﬁare"

which has applicability to the elementary school. Since its use

does not necessarily require readipg ability, it would offérfwi&e
possibilities for use in the self-instructzonal mode of a FLES
class. ‘

y .

EARLY CHILDHCOD EDUCATION. Because of the emphasis on develop-
ing cognitive skills in the very young and the trend toward early
childqud education, FLES programs beginning in tbé third and ¥
fourth grades &ay be pressed to develop a readinéss coursegfbr
Ere-FLES students. This opportunityﬂto work with the chlld who is
at tne peak of his immitative ability would require no shift of
'goals. The intrcduction of the new sound system of the second
language could be the responsibility of the team of foreign lan-
guage specialist and the prinzry or nursery scbool teacher, the
specialist providing the live model- and reinforcing tapes and
records, and the primary teacher designing the activities in
‘which tbellqnguage would be used.

"ACCOUNTABILITY. The establishment is under fire. Business

has its sights oa a new market and its big guns are trained on

their compatiticn--the educational system. Those in the

<

2ZPeter S. Rosenbaum. "The Computer as a Learning Environment,"

Foreign Language annals, 2 (May, 1969), p. 461.
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marketplace claim that, for less money, they can do a better job
cf helping children learn, and they are setting-out to prove it.
The word 1is “Texarkana.” This city's contract with business to
raise the achievement level of potential drop-outs has set a pat-
‘tern being followed in Detroit, Portland, San Diego, pallas, and
?b.ilcdelphia.' Dorsett Eduéational Systems will receive $8Q per
student for each grade level he advances within 80 hours of in-
struction. . If the student achieves in a shorter period, the com-
pany receives .a bonus. If achievement requires more than 80 hours,
the company .13 penalized. If the task requires 160 hours, the com-
pany forfeits ;311 payment‘. Students work independentlyv, using. °
programmed material on a .t“ilymstrip-recqrd machine. Teachers,
hired, fired. and tewardeq/w. the company on the basis of student
achievement, are in a directoriall capacity.: Students are awarded
pri.zes for- grade level gains. - . )

There are some .who see t.his as the future of the educational
system. "3 «-I think that only under a threat of outside c‘ompeti-
f;ion, will the system bend .it.?‘elf.. .Private managenment, operating
within a budget slightly, over that allocated to a traditional
school, will use all of the newest methods without regard- to éro-
fessional restraints on teaching, whether they be architoctural,
union, accteditation, or what have you. This competitive model

for a public program will see what can be achieved."28

There has not been a complete evaluation of the Texarkana

%%9i111an Haddad. *Provincialisg... Professionalism and Politics,"
Educate, 2 (Nov., 1969), p. 34. -
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project, but the cost-achievement relationship is reflected in

a new school budgeting system.

v

PPBS. In an attempt to substitute reallocation of mo;zey
for an increase of funds scme few school districts are adopting
2 system of budgeting in which they account for the distribution
of money by programs rather than item for item. In planning-pro-
gramming-budgeting-systems (PPBS) goals are proposed for a
particular curriculum area. Student achlevement of the goals 1is
evaluated at the end of a givén length of time and then the signifi-
cant question is posed. Is the achievemen;‘. commensurate with the
dollar cost of the program? The effects of this system on FLES
pPrograms can best be illustrated by quoting an administrator whose

system is planning to use PPBS this year.

Suppose a district has an extremely advanced foreign
language program, stretching from grades 1-12: It wmight —
also have a reading program that starts in Kindergarten .

and ends when a pupil is reading up to his ability. This
could mean, that for some, a formal reading program might
extend to grade 12. If it is found that not enough students
‘are reading on a par with théir &bility, then a decision
might be made to find funds to pay for various program
improvements that might produce better results. Where to
find the money? Precisely costing out the foreign language
program may produce a decision that, given the amount of _
- money spent, the results in the ]1-6 part of ‘the foreign
Language program are just not worth the expenditure re-
quired. Evaluation might produce the conclusion that
essentially the same results can be obtained with a 7-12
foreign langudge program. Thus, some of the foreign lan-
guage funds can be used to improve the basic reading
program. . .

The trick, of course, is to find out Just what the
foreign language program is costing.2 9

> M ¢

”Martin Buskin. "PPBS: Tooling Up for Transition," School
Management, 13 (Nov., 1969), pp. 66-67.
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Obviously, the evaluation prqcedures for dete.mining the
achievement of goals is- crucial .in this sgstem.. who does it? N
How? Assessment of goals in the affeet.ive domain w‘r_ml.d.‘b'e\,_,_

. 'exceedingly tr;icky, and certainls.; our goals {Qt FLES._ Qoncern
attitudec, apprec.zat.ion and understand.ing.

PROCESSES AND GOALS. & poll of a large number of foreign

'.language students made for the 1968 Northeast COnf&eace Report
nevealed that the type of foreign lansmage teacbet they most
sought was one "who understands us."3 iumdn relationships are -
especially vita} to cI.u‘ldre'n. Tme; they learn anly what they

 want to learrn, but their rapport with their teacher may deter-

mine whether they want to learn at all. There is legitimate |,

concern that the hardware and mecb.an.iet.ic approach is taking

over education, to the detriment of the complete education of the.
child as z.i human being. -:what makes people human are mettets‘ of
feeling, belief, values, attitudes, und,erstandings.,. They are
also the qualities which, in our zeal to be objective, we have
carefully eliminated from much of what gbes on in our public
schools. w3l In the press to quant.ify all ach.ievoment there is
the tendency to ignore or dismiss attitudes and reactions which

are difficult to measure. It is these very non-quantifiable

30Forei n age Lsarning: Research and Develo nt, ed. by -
Thomas E. Bird, (Menasha, Wisconsin: Georges Banta Company,
Inc., 1968) p. 71. .

IArthu.t W. Combs \u “An Educational Imperative: The Human

. Dimension,” To Nurture Humaneness (Washington, D. C.: Associ~
ation for Supervis.ion and Curriculum Development, 1970), p. 174.

&




elements which are the basis of real communication. The under-
standing of another people is not acccaplished solely ky the
acquisition of another languass, yet we will be pressured t;o
uéess the success of foreign language programs primarily on the
basis of amount of “language" learned.

Realistic, realizabel, affective and cognitive goals may be
the key to the survival and strengthening of foreign language in
the elementary school. May we start with these:

l. To determine wha;: we are trying.to do in FLES, to set

realistic, definite, realizable goals for achievement.
To provide, within any organizational frapowork,
successful foreign language experiences for each stu-
dent.
. To aim for quality, to make each c‘hild 's FLES experi~-
encg something of value.

To promote FLES as en integral part of the el.c-:mentary.
sqhool by sharing resources, research, responsibility,
and organizational patterns. )

To enter into a partnership with elems.;ntary teachers tn
achieve the goals for the total education of the child.

Our goals for any FLES student is that he will leave the

program with quality experiences in terms of foreign language skills

achievei at his own level of competence, with positive attitudes .
toward foreign language based on suécess and enjoyment, and with
an appreciation and ungerstanding of a culture other than his

own.




We are told that good teachers are more concerned with fur-
thering processes than in achieving goals.32 stephan A. Fréeman
has given us a goal which is a process. "Far more even than the
mastery of the language, the chief aim of a language class is to
imparc, through the language, and in every posQ.ibie way, the
thrilling experience of real canmnicqtioh with other human’

beings."32 S
-’ '/\\
\

32_
Ibid., p. 184. ‘

33stephan A. Freeman. "Let Us Build Bridges,"” Sight and Sound:

The Sensible and Sensitive Use cof Audiv-Visual Aids, a Report
of the Northeast Conference on the Teaching of Foreign Lan-
guages,.ed. by Mills F. Edgerton, Jr. (Menasha, Wisc: Gearges
Banta Company, Inc., 1969), p. 1l24.

Virginia Gramer
Hinsdale, Illinois
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COMMON GOALS OF PLES AND ANTHROPOLOGY

To integrate or not té integrate foreign ‘language at the FLES

level, tbat‘ is the question. Since the early days of FLES, the
- problem has been perceived by educators. Anna Balakian had examined

it within the broader contex’t of the foreign language teachers'’
certification in 1959-60.1 Dpuélqs C. Sheppard, reexamining the
same crucial problem of certification in 1969, recalls the contro-
versy of the ti;ne: "Is FLES to be integrated with other subject
matter. by a generalist as are language arts, social studies.,
arithmetic, etc., or is it to be taught by specialists as are
music and art?" Quoting Hiss Balakian's observation, "It is
obvious that one or. the other of these two premises will preyail,”-.
he has appraised the present situation af FLES, and reach;s the
conclusion that "Now...FLES is on very uncertain ground."?

For the past ten years, the doctrine of integration seems to
have triggered more suspicion or more fear among the most sincere
Xand better informed advocates. and promoters of -FLES. According .

\
to the views expressed in New Dimensions in the Teaching of FLES,

1969, "Now the tendency toward emphasis on topics in the curricu-
lum became for a new curriculum area, like the foreign language,

@ kind of Scylla, looming on one side of the narrbw straits, while

1"Certif.ication Requirements for Modern Foreign Language Teachers
in American Public Schools =~ 1959-60," PMLA, 76 (May, 1961),
ppo 20"35.

2"Cert.ifging Teachers of Modern Foreign Languages for American ‘ ; \
Public Schools - 1969," Foreign Language Annals, May, 1970, o
P- 616. ~
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the belief in integration was the Charybdis on'the other side...
The operation of wallwing-through-integmf:ion would go something
like this: When shall we teach the foreign language? asks the
principal. -We don't have time, unless w;s integrate it with the
social Studies, replies the teacher...-Oh good. Let's teach
Spanish words when we're studying Hexlico, and some French words
when we're studying France...And, bingo, there goes .your language
program!"3 Integration would appsar to i:e, and probably often is
but a disorganiziny whirlpool, a somewhat grinding, inefficient °
force, quite at the opposite of what it was supposed to stand for,
a confident dialogue, thé harmonious productive relationship ‘
between akin subjects.

I submit that the concept of int;gratio_n as far as foreign

language is concerned, be reconsidered and reevaluated in the light

of two new trends which become more and more prevalent on the scene

‘

of American elementary education. These are: a) the introduction

of anthropology as a subject of the 5th . 6th grade;. b) the
reorganizing of the intermediate school under the name of "middle.
school," with the 5-3~4 pattern of school-grade~age-divisions,
anc;/or a growing tendency toward "departmentalization," especially
‘(experinented as well as valued)'in the upper grades. In this
perspective, the distinction of FLES taught by a specialist or

FLES integrated with another, more general subjett, will soon

$

3 .
Chapter 2, "The Emerging Elementary School as & Setting for
Foreign Language Instruction,” p, 22. -




appear irrelevant.

. Although "attempts .to introduce anthrogcology, history, econom-
ics, social psychology, wsociolo'gy, and even geography into elemen-
tary education are meeting w.it)i resistance,"? there is'evidence
that, ‘very recently the teaching of anthropology is spreading and

, progressing toward becoming a r;cognized, needed subject in the
elemen;tary school.”

‘Indeed anthropology has much to contribute to general educa-
tion. wWith "its sprawling and diversified field,"6 its belief
that "each human culture is unique, and...each must be respected
as embodying the whole way of life of a people,"” it does enable
the child to é‘eve.'lop a bz"oad open-minded outlook on peoples and
social groups different from his; ultimately it bélps him judge

and treasure his own culture and society. Sol Tax states that in
the end, "the question is not whether any pisge of -specialized
knowledge is directly usef ul, but how the insights of general anthn;-
pology can be put to the service of societg,’fe---i}hich ca;1 be done o

through educ_a tidnal channels.

~

°Ibid., p. 21.

. s
In the summer of 1970,  an intensive three-weeck anthropology work-
shop, sponsored by the U. S. Office of Education was conducted by
the Chairman of the Department of Anthropology at: the University

of Iowa, Iows City for a group of Sth and 6th grade teachers. The

subject was introduced in the Iowa City Public Elenentart Schools
in the fall of 1970. :

bGeorge D. Spindler, Education and Culture, 1960, chap. i’, "Current
Anthropology,” p. 15. -

Ibid., "Cultural Factors in Community-Education Programs,"” by
itargaret Meay, p. 489.

8 The Uses of Anthropo;loy’y", " by Sol Tax, in Readings in Anthropology,
- by Jennings~Hoebel, D. 419.
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Barly anthrorologists, like Franz poas’ and their pre?céessors N
(like Marie ,Montess_or.i, who strgssed the need for "organic" relation )
between the "whole child" and the environment), clearly saw the rele-
vance of anthropology and educational interests. George D. Spindler
gives a long list of the topics which anthropology endeavors to
cover, adding that "generalists are badly needed today to under-

stand men and why he behaves as he does...An anthropologist carries
with him the obligztion to be aware” of the va;t, heterogeneous mass
of interests centered on man,l9 of the "paquet de ;'elations" (in
‘Le’v.i-Strauss' terms) ‘of which he is the core ani pivot. Jules
Henry has investigated a "Crocs-cultural outlire for the Study of R
‘Education" (1960)1+ wh;ich is partly based on fie=ld work done in
American elementary schools.l2. 13

In their mention and definition cf grovps' sociocuitural

~
»

Fwho devoted one whole chaptér te the subject in his book: Anthro-
pology and Hodern Life, New York, W. W. Norton and Campany, Inc.

'wGl Spindler, op. cit., p. l6. .
Llpiele of his article in Current Anthropology, 1960, I, pp. 267-305.

12For more i:iformation, as well as bibliography, cf. in G. Spindler,
Education and Culture, the two chapters entitled "Current Anthro-
pology"” and “Anthropology and Education: An Overview."

13Education and Culture, is one of the twenty bas.ié books the read-

ing of which was recommended to elementary school teachers getting
ready to teach anthropology in 6th grades of Iowa City schools,
with emphasis on the following five:
Chance, N., The Eskimo oX ¥orth Alaska, Holt, Rinehart, and
Winston, 1966; -
Cone, C. and Pelto, P., Guide to Cultural Anthropology (Rev. .
ed. 1969, Scott, Foresman, and Co.; )
Harmel, E. A. and Simmons, W. S., Man Makes Sense, Little,
Brown, and Co., 1970;
Cswalt, Wendell H., Understanding Our Culture, an Anthropolo-
gical View,, Holt, Rinehart and Winston, 1970;
Read, Margaret, Children of Their Fathers: Growing Up Among
the Ngoni of Nyasal, New Haven, CT., Yale University Press, 1960,
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dimensions, all anthropolgists include language. They speak of
- "changes in language through time, the influence of language on
forns of thought and feeling*l® and "man's traditional interest
in cultural process and in. language."d5 Margaret Mead points out
"the 'qomplex.it.ies of his languages" together ‘witb the nature of 4
his culture and how to study them.l6 Drawind a tatisxu of his
~.  philosophy of education in the last two chapters of Tristes
Trog. iques, Claude Lévi-Strauss, reminds us bluntly of the position.
. occupied by language as a key to man: ‘;Wibéve: says ‘'Man,' says
'Language, ‘._and w{zoever Says 'Language’ says 'SOciety'."N
_ Ahth'zl-opologists rarely use. _;he word "foreign,"” they rather ,
speak of "oqmpazjat.ive ,aducation,"' they study e_ducat:‘.ion as "cul~
tural transmission cross-culturally." Although not sp‘eciﬁ.ical.ly',.
- ment.ioneé as _such, we feel t{zat _t'oz:eign languages, bov}f:vet a. .o ’ "
subject still somewhat ;ntame;i and:a bit frightening ia.a the minds. ' ‘
\, of many, are implicity-comprised in-the pursuit of those studies.
A diplomat educator is urgently ’needefi to bring out and reinforce
. the already existing rapprochement. .
If mmomloqy is that multisided discipline and the only
one to deal at the “elementary school level with foreign-cultures
(with the exception of a little geography of. ,countri‘es other than

\ . \ R
the United States which is taught in the sixth grade), and-if

.
Y
- *

Yspindler, p. 1s.
15rbid., p. 5. .
n
16”Antbtopology and an Education of‘the Future," p. 5, in Readings
in Anthropology, op. cit. in note 8. -

17mristes Tropiques, translated by John Russel, Hutchinson and Co. ’
Ltd., London, 1961 (Paris, 1955, Plop), p.’ 389. :
- ’
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ant)'u-opology is to beoopg a more and more essent.ial subject, cannot
we tben'considor it, I submit, as the integrating subjeéct par
exc:ellenc'e when the integreted is foreign language? Is it not the’
one with which foreign l;nguagqg would feel most congenial, with

no risk of handicapped -rivaltg (as it is with English, for instance)
and would constitute a somewhat natural illustration or.outcome,
not marginal but occupying their own, recognized place in the
curriculum? Cannot we visualize, in other words, three or four

P

izalf-bours of the four or five weeklg' periods being reserved 'f,or ‘ "_/ ‘
each of the two-elements of this twin program; and an instructor ‘
using their teaching of Spahish language or the French as a 1 -

to help children a)g‘roaching another .important t‘o:eign culture,

even if the childten are studying in tbe cnurse of anthmgolqu

proper, the social organizations of the Mexicar Indians or the '
Eskimo of \North Alaska.}® The teacher would not ‘just teach “a

few foré.i words,” rather what she would teach would be the be-

ginning ye;t of a 1‘®g sequence foreign language program, which
obviously would have to be fo.uowed with more years in order _not

to defeat ).ts cwn pu:poseg such & teacher would be equipped with

some sort of double major,--or rather we can imagine universities 5
making it feasible for students to get a new special degree, a

bachelor com.bitzi‘ng arts and sobial science, BASS. The learning amd
confrontatlon of- three cultures is a fruitful anthropo.logical sztua-

tion which has been highly i‘ecommended by Margaret Mead. and it is’

/‘/ . » ’ '

18
They seem to be required studles in any anthrapological course for

beginners .
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not paradoxical to ny- that French and France, for examplo, would- - -

be:oom much easier for pupils who .had broken the foreignness barrier

by learning obout' éskimoa. Let us observe finally that our sophis~

ticated sixth grade children would not miss the point, they would

know sooner or later, -implicitdy or in full awareaesé, that at the

‘end it is thelr own culture which is at stake and it is their own

society and language which they are getting more c.!hsely acquainted

with. |

The second trend which pieséntly pervades the elementary school

and will greatly facilitate the teacbing ‘of a foreign language in

the fifth or sixth grade, is the replacing of the junior high school - w

years by uf? 'middle school" cycle of three years in the sixth,

seventh and eighth grades. Administratively speaking, the former '

belongs to "vertical organization,” the latter to’ the "horizontal,"

but for all practical pixrposes concerning the teaching of foreign,
+ languages, they result into the same situation, which is a "greater

specialization in both training and performance of teochors,"lg pro- - !

viding more specialists for the subjects taught. A normal six-year -
sequence langvage program could thus bé envisaged.

| this would not mean, however, that such a ~pmgz'ain should be

rejected into isolation, placed again among the unrelated stmnge,
foreign matters. wWhether the teacher of anthropology will be capable
of conducting also 1 foreign language class or not (and obviously

the latter will prevail for a few more years), the g.eatest chance

¥

— -

pen Dimen310ns, Chapter 4, "Goals and Trends’ of Administration, “

Organizatior., and Supervision in Elementary Education," pp. 48-49.
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for the foreign languages to shift from tangential to basic sub-
Ject, to gain the status of an unquestioned permanent topic of
curriculum, is for them to remain linked with anthropology.
Having common goals, indeed they could also share common returns.

This is not to overlook the difficulties inherent to the
learning of the foreign language skills. with a couple of work-
shops, books to be read, and a little effort, social studies
teachers can be turned into acceptable anthropology teachers.
French, German, etc. are difficult. This, however, will be almost
t;orgotten once the enormous obstacle of justification and motiva-
tion is removed. _When the foreign languages will have the envisaged
integrated position in the curriculum, thus bearing the sure sign
of a once for all well-accomplished operation Justification, shg%t-
range objecti #s will be kept in their own little blace for the
benefit of the long-range objectives, the real ones. No educator
will any longer dare question the language contribution to child
personality growth and to better ways of getting‘acqua.inted with
foreign -ultures.

When foreian  :¢v-aze has achi;ved thi~ ultinite purpose in ele-
mentary or middle €ducation, FLES, as we have known it for the past
fifteen years will be no longer "on uncertain grounds."<0 It will
simply have reased to exist. But its deat:2 will be a happy, signifil-
cant one, bringing about a true rebirth, that of a lony-lived foreiga

language program.in our schools.

20cf. last line of first paragraph.

Paule: ¢ Aspel
Mt. Pleasant, Iowa
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IN THE FLES CLASSROOM -

A_CHANGE IN APPROACH

Children obliged to reside in a foreign countty make remark-
able progress in the new language for at least cne very good reason:
to be unable to speak means exclusim from the activities of the
other children. Their motivation for learning languoge grows from
a desire to talk wigh their peers about the..things which iaterasg
thenm.

While it is not possibler of course, to duplicate in t{ze usual
American classroom a situation similar to‘that of a single English-
speaking child surrounded by other-languag e-speaking peers, a ‘
portion at least of that type of motiva'tion for leoming language‘

can be conserved by providing opportunities for children to talk

about themselves and their interests-. Experienced FLES teachers

who have worked wi‘h their children of wide ranges i age and
ability have.employed a variety of techniques for stretching lan-
guage-learning tasks to fit the class and its individual members.
Many of their techniques which are described in the following
pages deserve consideratian by the teacher searching for ways to
get children to express tbea;elves using the language patterns
they have learned.
1. During a brief warm-up period, the teacher msjes

announcements, asks questions or directs children

to ask each other questions about the “news of the

day” at school or in the personal lives of the

classmat_:es. Topics such as school sports, musical
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programs, birthdays, accidents, illness, family trips,
and the birth of baby brothers or sisters can be in-
cluded. By the questions he asis\ or directs children
te ask, the teacher is able to guide the children in
the use of language patterns already learned.

2. The teacher picks up an article from a child’s desk,
comments upon